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Part 1– School Profile Statement
Purpose:
Templestowe Park Primary School aspires to be a school in which all students enjoy the maximum
opportunity to achieve their highest potential through access to a comprehensive curriculum
emphasising community values and lifelong learning.

Values:
The following values underpin the philosophy and actions of our school community:
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Responsibility

Being accountable for your own actions.

Pride

Achieving and celebrating personal goals and
recognising and applauding successes
gained by others.

Respect

Respecting one’s self and caring about the
feelings, rights, property, and safety of others.

Integrity

Always trying to be fair and honest.

Optimism

Focusing on positive experiences.

Environmental Context:
Location
Templestowe Park Primary School was established in 1977. It is located in an upper middle class
residential area on an elevated and undulating site. Situated in Church Road, Templestowe, the
School serves the Templestowe and Doncaster East corridor extending as far as the western end
of Warrandyte. The school site is approximately three hectares with well-developed facilities and
resources. The grounds include four separate adventure playgrounds, including a Prep/Foundation
precinct and a Year 5/6 area, sealed basketball and netball courts and two ovals. The site is
attractively planted with shaded, seated areas, suitable for passive activities. Buildings have been
constantly improved and are spacious, attractive and decorated with fine displays of student work.

Demographics
The school’s demographic profile has changed over the past six years. The Index of Community
Socio-Educational Advantage (ICSEA) uses Australian Bureau of Statistics (ABS) and school data
to measure key factors that correlate with educational outcomes. In 2008, 78% of families were in
the top quarter for occupational income based on the Student Family Occupation (SFO) data. This
number has decreased over time to now have 49% of families at the school in the top quarter for
occupational income.

Other Significant Factors
Enrichment programs include: swimming, inter-school sport, sports clinics, a perceptual motor
program (PMP) for Prep/Foundation, Performing Arts clubs, art and craft activities, chess, junior
school council, life education, RRIPO, curriculum related excursions and incursions, religious
education and many more. Instrumental music is offered as an elective in the co-curricular
program. A school production featuring all the Year 5 and 6 students alternates each year, with a
school dance presentation for the students in Prep/Foundation-Year 2, as well as a circus skills
program for Years 3 and 4.
Information and communication technology is an important part of the class program, with
applications across many learning areas. All classrooms are equipped with a bank of notebooks
and iPads to share. Students in Years 4, 5 and 6 are involved in the BYOD program where they
each bring their own iPad to school to support the teaching and learning. Staff professional
development in this area continues to be a key emphasis.
Parents are encouraged to be involved in the functioning of the school through participation in
class programs, attending interview sessions, uniform sales, excursions and school banking.
Opportunities are also provided through membership of School Council, or any of the affiliated
committees, or by joining the Parents and Friends Association.
Effective communication between teachers and parents is facilitated through fortnightly
newsletters, class newsletters, school assemblies, informal meetings, formal interviews and two
comprehensive reports on student progress each year. Templestowe Park also has a detailed
website and its own ‘app’. The school app is used to ‘push’ notifications to parents and staff of
upcoming events and to send key reminders.
As a community service, the school also operates Before and After School care programs, as well
as offering full day care during pupil-free days. These programs are managed by Camp Australia.
Templestowe Park Primary School is dedicated to continually building upon its excellent reputation
to meet the changing needs of the students and the high expectations of the School Community.

Page | 2

Part 2- Whole-school prevention statement
“At Templestowe Park Primary School the foundation of our positive school culture is the
relationships between adults and students. Effective learning will stem from engaging all students
in programs where trust and respect as individuals is a shared norm.”
At Templestowe Park Primary School, our positive school culture is based on student engagement
being the basis for learning. To support this, our staff is actively involved in developing classroom
practice to ensure that our pedagogy and curriculum engages all students. By implementing the
eSmart program across the school, students and staff regularly discuss safe and respectful
behaviour towards others, both in person and online. Effective teaching, an inclusive and
stimulating curriculum and respectful relationships between staff and students are promoted
through professional learning teams that encourage innovative pedagogy.
Opportunities that contribute to the school and effectively engage students in their learning are:
• The promotion of positive social behaviours through the Bounce Back! program.
• RRIPO. A multi-age home group program that focuses on building relationships. RRIPO
gives an opportunity for students to connect with other students outside of their grade level
as well as another significant adult. All students from Prep/Foundation to Year 6 participate
in activities which promote our school values and develop a whole school connectedness.
RRIPO groups focus on developing resilience, self-esteem and a sense of belonging.
• Student Conferences provide opportunities for students to share goals and reflections with
their parents/carers and set new/modified goals for the coming semester/term.
• Student Leadership programs such as JSC and School Leaders, as well as other roles of
responsibility provide opportunities for students to influence change within the school
community.
• The school provides multiple opportunities for proactively engaging parents/carers and the
wider community to be involved in the school’s programs such as classroom helpers, PFA
and school banking. Parent education and training workshops are provided.
• Intervening early to identify/respond to student needs for social and emotional support.
• Providing a range of opportunities for students to be involved and feel connected to the
community.
• Adaption of current pedagogical knowledge and thinking to engage students in meaningful
learning experiences.
• Students are encouraged to achieve full attendance to maximise their ability to learn and
our teachers’ ability to teach effectively.
• Whole school approach to Circle Time which encourages engagement; builds pride,
respect and responsibility. Strong use of the school values and slogan ‘Being Nice? Think
Twice!’ to build social skills and help eliminate bullying.
• Development of intensive literacy and numeracy strategies implemented as part of the
school’s commitment to improvement.
• Professional learning is given high priority to ensure strategies and approaches are
adopted and implemented.
• Implementation of the school wide eSmart program to develop a safe and responsible
online environment for our students.
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Model for Whole School Values:
Responsibility
Pride
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Being accountable for your own actions.
Achieving and celebrating personal goals and
recognising and applauding successes gained by
others.

Respect

Respecting one’s self and caring about the feelings,
rights, property, and safety of others.

Integrity

Always trying to be fair and honest.

Optimism

Focusing on positive experiences.

Part 3 - Rights and responsibilities
Guiding principles
Every member of the school community has a right to fully participate in an educational
environment that is safe, supportive and inclusive. Everyone deserves to be treated with respect
and dignity.

Equal Opportunity
The Equal Opportunity Act 1995 sets out the types or grounds of discrimination that are unlawful
and aims to promote community recognition and acceptance of the equality of men and women,
and the equality of people of all races, regardless of their religious or political convictions, their
impairments or their age.
Under the act it is unlawful to discriminate against a person on the basis of the following attributes:
 age
 breastfeeding
 gender identity
 impairment
 industrial activity
 lawful sexual activity
 marital status
 parental status or status as carer
 physical features
 political belief or activity
 pregnancy
 race
 religious belief or activity
 sex
 sexual orientation
 personal association (with a person who is identified by reference to any of the above
attributes).

The Charter of Human Rights and Responsibilities Act 2006
The Charter sets out a list of 20 rights that reflect the following four basic principles:
 Freedom
 Respect
 Equality
 Dignity
The charter outlines a vision of human rights for all Victorians. The charter affirms that all people
are born free and equal in dignity and rights. While the charter demands equality for all, it also
emphasises the value of difference. The charter requires public authorities, including government
schools and their employees, to act compatibly with human rights and to consider human rights
when making decisions and delivering services.
 The right not to be discriminated against
 The right to privacy and reputation
 The right to freedom of thought, conscience, religion and belief
 Cultural Rights
It is important to understand that with human rights comes a responsibility to respect other human
rights.
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All DEECD employees must act compatibly with the Charter and give proper consideration to
human rights when making decisions. Everyone should:
 Encourage compliance with the Charter
 Support others to act compatibly with the Charter, and
 Respect and promote human rights.
Part of the monitoring of Human Rights will be to complete the Charter Compliance Checklist on
the School Compliance web site.

Students With Disabilities
The Disability Standards for Education 2005 clarify and make more explicit the obligations on
schools and the rights of students under the Disability Discrimination Act 1992. The standards
cover enrolment, participation, curriculum development, student support services, and harassment
and victimisation.
An education provider must make ‘reasonable adjustments’ to accommodate a student
with disability. An adjustment is a measure or action taken to assist a student with disability to
participate in education and training on the same basis as other students. An adjustment is
reasonable if it does this while taking into account the student’s learning needs and balancing the
interests of all parties affected, including those of the student with the disability, the education
provider, staff and other students.
In determining whether an adjustment is reasonable, an education provider should take into
account information about:
 the nature of the student’s disability
 his or her preferred adjustment
 any adjustments that have been provided previously
 any recommended or alternative adjustments.
This information might come from the student, an associate of the student, independent experts, or
a combination of these people.
An education provider should ensure that the student, or an associate of the student, has timely
information about the processes for determining whether the proposed adjustment would cause
unjustifiable hardship to the provider. The provider should also ensure that these processes
maintain the dignity, respect, privacy and confidentiality of the student and the associates of the
student, consistent with the rights of the rest of the community.
The provider may consider all likely costs and benefits, both direct and indirect, for the provider,
the student and any associates of the student, and any other persons in the learning or wider
community, including:
 costs associated with additional staffing, providing special resources or modifying the
curriculum
 costs resulting from the student’s participation in the learning environment, including any
adverse impact on learning and social outcomes for the student, other students and
teachers
 benefits of the student’s participation in the learning environment, including positive learning
and social outcomes for the student, other students and teachers, and
 any financial incentives, such as subsidies or grants, available to the provider if the student
participates.
The DDA and the Education Standards do not require changes to be made if this would impose
unjustifiable hardship to a person or organisation.
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Bullying and Harassment
Definitions
Bullying is repeated verbal, physical, social or psychological aggressive behaviour by a person or
group directed towards a less powerful person or group that is intended to cause harm, distress or
fear.
While unpleasant or distressing, bullying is not:
• mutual conflict - which involves a disagreement, but not an imbalance of power. Unresolved
mutual conflict can develop into bullying if one of the parties targets the other repeatedly in
retaliation.
• single-episode acts of nastiness or physical aggression, or aggression directed towards
many different people, is not bullying
• social rejection or dislike is not bullying unless it involves deliberate and repeated attempts
to cause distress, exclude or create dislike by others.
Harassment is any verbal, physical or sexual conduct (including gestures) which is uninvited,
unwelcome or offensive to a person.
Cyberbullying is bullying using digital technologies including mobile phones, email and social
media tools. Cyberbullying includes:
• Pranking - repeated hang ups, anonymous, mocking or threatening phone calls
• Image sharing - forwarding or sharing unflattering or private images without permission
• Sexually explicit images - people of any age, who forward or share images of a sexual
nature of a person under 18 need to be aware that this is a criminal offence (child
pornography) that may result in prosecution
• Text and email - sending insulting or threatening text messages or emails
• Personal online information - publishing online someone's private, personal or
embarrassing information without permission, or spreading rumours online
• Identity theft - assuming someone’s identity online and negatively representing them in a
way that damages their reputation or relationships
• Hate sites - creating hate sites or implementing social exclusion campaigns on social
networking sites.
Other types of cyberbullying
• It is also cyberbullying when a student, or students, uses technology to run a multi-step
campaign to bully another student. For example, setting another student up to be
assaulted, video-recording their humiliation, posting the video-recording online and then
sending the website address to others.
It is important for the school to provide a safe and friendly environment for students and staff and
to encourage care, courtesy and respect for others. All persons have a legal right to protection
from harassment under the Commonwealth Sex Discrimination Act and the Victorian Equal
Opportunity Act.
Impact on students who are bullied
Students who are bullied are more likely to:
• feel disconnected from school and not like school
• have lower academic outcomes, including lower attendance and completion rates
• lack quality friendships at school
• display high levels of emotion that indicate vulnerability and low levels of resilience
• be less well accepted by peers, avoid conflict and be socially withdrawn
• have low self-esteem
• have depression, anxiety, feelings of loneliness and isolation
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•
•
•
•
•
•
•
•
•

have nightmares
feel wary or suspicious of others
have an increased risk of depression and substance abuse
in extreme cases, have a higher risk of suicide, however, the reasons why a person may be
at risk of suicide are extremely complicated
Contributing factors to being bullied may include:
depression
family problems
history of trauma
belonging to a minority group, where isolation or lack of community support is an issue.

Impact on bullies
Students who frequently bully others are more likely to:
• feel disconnected from school and dislike school
• get into fights, vandalise property and leave school early
• In addition, recent Victorian research has shown that bullying perpetration in Year 10 is
associated with an increased likelihood of theft, violent behaviour and binge drinking.
Impact on bystanders
Students who witness bullying may:
• be reluctant to attend school
• feel fearful or powerless to act and guilty for not acting
• have increased mental health problems, including depression and anxiety
• have increased use of tobacco, alcohol, or other drugs.
Impact on schools
When bullying continues and a school does not take action, the entire school climate and culture
can be negatively affected. This impacts on student learning and engagement, staff retention and
satisfaction and parental confidence in the school, which can lead to:
• the school developing an environment of fear and disrespect
• students experiencing difficulty learning
• students feeling insecure
• students disliking school
• students perceiving that teachers and staff have little control and don't care about them.
If you are a student and you see another person being harassed or bullied you should support that
student by telling them you witnessed the incident and encourage them to report it to an
appropriate adult. However, if your friend is harassing another person, let them know that their
behaviour is unacceptable.
Bystanders who do nothing to stop bullying may be contributing to the problem by providing an
audience for the bully.
Harassment is usually directed at a person because of their gender, race, creed or abilities. It can
be subtle or explicit.
Subtle: (The most common)
They include:
 offensive staring and leering
 unwanted comments about physical appearance and sexual preference
 racist or smutty comments or jokes
 questions about another’s sexual activity
 persistent comments about a person’s private life or family
 physical contact e.g. purposely brushing up against another’s body
 offensive name calling
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Explicit: (obvious)
They include:
 grabbing, aggressive hitting, pinching and shoving etc.
 unwelcome patting, touching, embracing
 repeated requests for dates, especially after refusal
 offensive gestures, jokes, comments, letters, messages, phone calls or emails
 sexually and/or racially provocative remarks
 displays of sexually graphic material– pornography
 requests for sexual favours
Bullying can involve such things as
 grabbing, aggressive staring, hitting, pinching, kicking, pushing and shoving
 publicly excluding a person from your group
 taking or breaking a person’s property
 knocking a person’s books or belongings out of their hands or off their desk
 teasing a person because of their looks
Cyberbullying
Being involved in online spaces – either at home or at school - requires students to behave
responsibly. This includes:
 the language you use and the things you say
 how you treat others
 respecting people's property (e.g. copyright)
 visiting appropriate places
Behaving safely online means:
 protecting your own privacy and personal information (we used to call it 'stranger danger')
 selecting appropriate spaces to work and contribute
 protecting the privacy of others (this can be sharing personal information or images)
 being proactive in letting someone know if there is something ‘not quite right'. At home this
would be a parent or carer, at school a teacher.
If you are being harassed or bullied you should:
 tell the person you don’t like what they are doing and you want them to stop
 discuss the matter with a student leader or a teacher/coordinator that you feel comfortable
with.
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Rights and Responsibilities
Rights and Responsibilities of Students
Rights

Responsibilities

Students have a right to:

Students have a responsibility to:

• work in a secure environment where,
• participate fully in the school’s
without intimidation, bullying (including
educational program and to attend
cyber-bullying) or harassment they are
regularly. Students should also be
able to fully develop their talents,
expected to display positive
interests and ambition
behaviours that demonstrate respect
for themselves, their peers, their
• participate fully in the school’s
teachers and all other members of the
educational program
school community.
• demonstrate respect for the rights of
others, including the right to learn,
which will contribute to an engaging
educational experience for themselves
and other students.
• take greater control of their own
learning and participation as members
of the whole school community as
they progress through the school.
This involves developing as individual
learners who increasingly manage
their own learning and growth by
setting goals and managing resources
to achieve these goals.
• participate fully in the school’s
educational program and to attend
regularly. Students should also display
positive behaviours that demonstrate
respect for themselves, their peers,
their teachers and all other members
of the school community.
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Rights and Responsibilities of Parents/carers
Rights

Responsibilities

Parents / carers have a right to:

Parents / carers have a responsibility to:

• expect that their children will be
educated in a secure environment in
which care, courtesy and respect for
the rights of others are encouraged

• promote positive educational
outcomes for their children by taking
an active interest in their child’s
educational progress and by
modelling positive behaviours
• ensure their child’s regular attendance
•

engage in regular and constructive
communication with school staff
regarding their child’s learning

• support the school in maintaining a
safe and respectful learning
environment for all students

Rights and Responsibilities of Teachers
Rights

Responsibilities

Teachers have a right to:

Teachers have a responsibility to:

• expect that they will be able to teach
in an orderly and cooperative
environment

• fairly, reasonably and consistently,
implement the engagement policy

• be informed, within Privacy
requirements, about matters relating
to students that will affect the teaching
and learning program for that student

• know how students learn and how to
teach them effectively
• know the content they teach
• know their students
• plan and assess for effective learning
• create and maintain safe and
challenging learning environments
• use a range of teaching strategies and
resources to engage students in
effective learning
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Part 4 - Shared expectations
Templestowe Park Primary School uses its Mission Statement and five core values as the basis of
shared expectations within the school community. It has recently developed the motto ‘Learning
for the future’ to promote these expectations.

Schools – principals, teachers and school staff
Templestowe Park has a responsibility to provide an educational environment that ensures that all
students are valued and cared for, feel they are part of the school, and can engage effectively in
their learning and experience success.
The school’s values are based on the Australian Government’s nine values, for Australian schools,
which are:

Integrity
Act in accordance with
principles of moral and
ethical conduct, ensure
consistency between words
and deeds

Doing Your Best
Seek to accomplish
something worthy and
admirable, try hard, pursue
excellence

Respect
Treat others with
consideration and regard,
respect another person’s
point of view

Fair Go
Pursue and protect the
common good where all
people are treated fairly for a
just society

Responsibility
Be accountable for one’s own
actions, resolve differences
in constructive, non-violent
and peaceful ways,
contribute to society and to
civic life, take care of the
environment

Freedom
Enjoy all the rights and
privileges of Australian
citizenship free from
unnecessary interference or
control, and stand up for the
rights of others

Understanding, Tolerance
and Inclusion
Be aware of others and their
cultures, accept diversity
within a democratic society,
being included and including
others

Honesty and
Trustworthiness
Be honest, sincere and seek
the truth

Care and Compassion
Care for self and others
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STAFF CODE OF PRACTICE
PRIDE
Achieving and celebrating personal goals and recognizing and applauding successes gained by
others.
 Being a positive role model and representing the school in a positive manner.
 Establishing positive and professional relationships with other members of staff.
 Providing a safe and attractive environment which stimulates interest in learning.
 Promoting excellence and present the school positively.

RESPONSIBILITY
Being accountable for your own actions.
 Valuing students and recognizing their individual talents.
 Developing and maintaining positive relationships with all members of the school community.
 Recognizing and responding to individual students’ differences, abilities and learning styles.
 Working co-operatively and sharing good practices and resources with other teachers.
 Following school policies and programs as well as implementing the Strategic Plan.
 Developing a variety of teaching strategies and being able to structure learning tasks
effectively.
 Engaging in on-going professional development.
 Actively encouraging the home school partnership to support student learning and welfare.
 Contributing to whole school activities and taking an active role in the school community.
 Monitoring and assessing students using a variety of techniques.
 Reporting to students and parents in a meaningful, clear and accurate manner.
 Promoting individual excellence and self-esteem.

RESPECT
Respecting one’s self and caring about the feelings, rights, property, safety and feelings of others.
 Showing consideration and courtesy to others.
 Valuing and appreciating the strengths and skills of all staff.
 Supporting everyone’s rights to be free from harassment.
 Respecting the privacy of individuals and their families.
 Encouraging tolerance, respect and co-operation.
 Supporting whole school decisions.
 Acting professionally at all times.

INTEGRITY
Always trying to be fair and honest.
 Acting with discretion and confidentiality in all professional dealings.
 Ensuring there are opportunities for shared decision making.
 Treating students, staff and parents honestly and fairly.
 Working with the students to form clear expectations.
 Catering for individual talents and skills within the classroom.

OPTIMISM
Focusing on positive experiences.
 Appreciating the efforts and achievements of all members of the school community.
 Welcoming the contributions made by parents in supporting the learning of their children.
 Speaking positively about the school and colleagues.
 Promoting strategies which encourage positive relationships between students and staff.
 Providing positive feedback for student’s efforts.
 Being receptive to change.
 Being a role model for resilience.
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STUDENT CODE OF PRACTICE
PRIDE
Achieving and celebrating personal goals and recognizing and applauding successes gained by
others.
 Showing and promoting pride in the school.
 Always striving to do your best.
 Accepting responsibility to develop personal talents and abilities.
 Valuing and appreciating the strengths, skills and individuality of others.
 Taking care of yourself and your property.
 Keeping the school grounds clean.

RESPONSIBILITY
Being accountable for your own actions and accepting the consequences graciously.
 Participating fully in class and school activities.
 Completing work on time.
 Being organized and on time for all activities.
 Showing enthusiasm and striving to do your personal best.
 Seeking assistance when it is required.
 Being a positive role model.
 Sharing and helping others to learn.
 Observing school and classroom rules, including appropriate use of the internet and email.
 Acknowledging and accepting consequences of your behaviour.
 Wearing correct school uniform.

RESPECT
Respecting one’s self and caring about the feelings, rights, property, safety and feelings of others.
 Speaking politely and treating other people as you would like to be treated.
 Respecting other peoples’ rights, feelings and reputation through appropriate use of emails,
chat rooms and SMS.
 Looking after your own and other people’s property.
 Listening carefully and following teachers’ instructions.
 Respecting everyone’s right to learn.
 Playing sensibly and safely with others.
 Caring for the environment and keeping the school clean.

INTEGRITY
Always trying to be fair and honest.
 Speaking truthfully.
 Displaying a positive attitude to others.
 Using mobile phones, SMS, in-phone cameras, emails and chat rooms in a manner which is
not hurtful to others.
 Being accountable for your own actions.

OPTIMISM
Focusing on positive experiences.
 Looking for the positives in all activities.
 Celebrating your own achievements and that of others.
 Dealing with difficulties in a sensible, calm manner.
 Not responding to unwanted messages which are distressing.
 Trying your best when things are difficult.
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COMMUNITY CODE OF PRACTICE
PRIDE
Achieving and celebrating personal goals and recognizing and applauding successes gained by
others.
 Supporting school rules, codes of practice, programs, activities and decisions.
 Supporting staff in their implementation of the Student Code of Conduct, Uniform Code and
Welfare and Discipline policy.
 Respecting and using the school facilities appropriately.
 Promoting and supporting student interaction and involvement in the local community.
 Taking part in and contributing towards special events, fundraising and educational activities.

RESPONSIBILITY
Being accountable for your own actions.
 Providing positive role models for students.
 Ensuring students are punctual each school day and properly prepared to take part in each
day’s activities.
 Support school programs and policies by involvement, participation and co-operation.
 Observing all school procedures as visitors to the school.
 Reading and acting on communication in a timely manner.
 Utilising the students’ diary for home/school communication.
 Supporting the School Council and sub-committees as participants or volunteers.

RESPECT
Respecting one’s self and caring about the feelings, rights, property, safety and feelings of others.
 Respecting others’ rights to privacy.
 Respecting school rules and decisions made by staff and School Council.
 Respecting rights of community members and act with discretion and confidentiality when
interacting with students and staff.
 Show consideration and courtesy to others.

INTEGRITY
Always trying to be fair and honest.
 Modelling tolerance to differences in our community.
 Responding appropriately to Parent Opinion Surveys conducted by the School Council and
Principal.
 Welcoming all community members and acknowledging their contributions.
 Appreciating the individual strengths and skills of all students, staff and parents.

OPTIMISM
Focusing on positive experiences.
 Promoting a positive image of the school.
 Enthusiastically supporting school and class activities.
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Diversity in the school community
The school aims to address diversity by:
•
•
•
•
•

maintaining a highly skilled, motivated and energetic workforce who are better able to meet the
needs of a diverse school community
attracting highly skilled and diverse staff making the school a preferred employer
increasing the range of knowledge, skills and experiences available in the workforce
enhancing the capacity for effective decision-making due to the greater diversity of perspectives and
inputs
creating more effective work teams due to increased participation levels and an increased capacity
to solve problems.
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Part 5 - School actions and consequences
Student engagement, regular attendance and positive behaviours will be supported through
relationship based whole-school and classroom practices, including:
 establishing predictable, fair and democratic classrooms and school environments
 ensuring student participation in the development of classroom and whole school
expectations
 providing personalised learning programs where appropriate for individual students
 consistently acknowledging all students
 empowering students by creating multiple opportunities for them to take responsibility and
be involved in decision-making
 providing safe physical environments conducive to positive behaviours and effective
engagement in learning.
Inappropriate behaviours, including irregular attendance, will be responded to through a staged
response, including:
 understanding the student’s background and needs
 ensuring a clear understanding of expectations by both students and teachers
 providing consistent school and classroom environments
 scaffolding the student’s learning program.
Broader support strategies will include:
 involving and supporting the parents/carers
 involving the student wellbeing coordinator
 tutoring/peer tutoring
 mentoring and/or counselling
 convening student support group meetings – the student support group is an important
component of the staged response for students facing difficulty with engagement,
attendance or behaviour
 developing individualised flexible learning, behaviour or attendance plans
 providing broader educational programs, for example experiential learning, work education,
camps/outdoor education/creative arts
 involving community support agencies such as the Kid’s Hope program.
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Student behaviour management plan
TEMPLESTOWE PARK PRIMARY SCHOOL
STUDENT BEHAVIOUR MANAGEMENT PLAN
Templestowe Park Primary School is committed to promoting Respect, Responsibility, Pride,
Integrity and Optimism between all members of the school community. It believes that when all
staff, students and parents consistently live by the school values, a safe and harmonious
environment is evident.
The Student Behaviour Management Plan supports the development and implementation of the
school values. While the ‘TPPS Student Engagement Policy’ aims to maintain a positive school
culture, the school acknowledges that children and adults make mistakes and sometimes act
inappropriately. Therefore, this document will assist students in taking responsibility for their own
behaviour while providing teaching staff with a framework to consistently improve student conduct.
Key components of this document are as follows.
1. Forming and maintaining positive relationships between staff and students underpins
effective student behaviour. Encouraging, recognising and reinforcing positive behaviour is
an ongoing strategy to help develop positive student behaviour.
2. These guidelines support the school values. Where possible, logical consequences will be
applied to the breach of a school value.
3. Each classroom will begin the year by implementing a planned Integrated Curriculum unit
about the school values. It is expected that all classrooms will cooperatively create a list of
behaviours demonstrating how the five core values are to be demonstrated.
4. TPPS does not tolerate ‘bullying’ in any form. The school defines bullying as below (taken
from DEECD website):
Bullying is repeated verbal, physical, social or psychological aggressive behaviour by a person or
group directed towards a less powerful person or group that is intended to cause harm, distress or
fear.
Bullying can take many forms:
 verbal or written abuse - such as targeted name-calling or jokes, or displaying offensive
posters
 violence - including threats of violence
 sexual harassment - unwelcome or unreciprocated conduct of a sexual nature, which
could reasonably be expected to cause offence, humiliation or intimidation
 homophobia and other hostile behaviour towards students relating to gender and
sexuality
 discrimination including racial discrimination - treating people differently because of
their identity
 cyberbullying - either online or via mobile phone.
 indirect bullying is harder to recognise and often takes place 'behind someone's back'.
This type of bullying is designed to damage a person's reputation or cause humiliation.
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There are also many distressing behaviours that are not regarded as bullying even though they are
unpleasant and often require teacher intervention and management. Examples of situations that
are often confused with bullying include:
 mutual conflict (conflict where both parties are responsible)
 social rejection or dislike
 single-episode acts of nastiness or meanness
 random acts of aggression and intimidation.
5. TPPS will continue to implement an age appropriate social skills program to equip students
with skills to act appropriately in social situations. RRIPO will support the classroom’s
social skills programs and be the major forum for addressing welfare issues with students
while continuing to build and maintain positive relationships across the school.
6. A consequence to a breach of behaviour is not issued ‘automatically’ or without
consideration and discussion. A teacher is to use their judgement in issuing the most
logical consequence that will best change the behaviour of a student over time.
7. The use of corporal punishment in any situation at TPPS is not permitted.
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STUDENT BEHAVIOUR MANAGEMENT PLAN
A consequence to a breach of behaviour is not issued ‘automatically’ or without consideration and
discussion. A teacher is to use their judgement in issuing the most logical consequence that will best change
the behaviour of a student over time.
Level 1

Example of Behaviour







Calling out
Distracting behaviour
Interrupting the learning of another student (s)
Talking out of turn
Not completing tasks due to talking or
inappropriate behaviour






Possible Consequences
‘One on one’ discussion reinstating how to
demonstrate the school values in the classroom
(could be for 5 minutes during a playtime)
Inform parents via student diary / telephone call
if behaviour is repeated
Complete tasks during a playtime if a breach of
behaviour prevents student from completing a
task.
Removal to an isolated table or desk so he/she
can work without distraction

Level 2
Example of Behaviour

Possible Consequences







Swearing
Openly supporting / encouraging a student to do
the wrong thing
Rough play





Record in school document / database
‘Time out’ if classroom related (not removed
from classroom)
‘Time out’ from the playground if the breach of
behaviour occurs during play time. This involves
walking around with the yard duty teacher.
Inform parents via student diary or via a
telephone call

Level 3
Example of Behaviour








Damaging another person’s property / school
property
Throwing objects
Intentionally hurting another person’s feelings
(e.g. putting someone down, name calling,
teasing)
Rough play
Arguing with a teacher
Interrupting the learning of a grade
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Possible Consequences






Record in school document / database and send
Values specific note to parents (parents to return
a portion of the note confirming communication)
‘Time out’ from the playground if the breach of
behaviour occurs during play time. Discussion of
school values at recess or lunchtime
Apology, written or verbal

STUDENT BEHAVIOUR MANAGEMENT PLAN
A consequence to a breach of behaviour is not issued ‘automatically’ or without consideration and
discussion. A teacher is to use their judgement in issuing the most logical consequence that will best change
the behaviour of a student over time.

Level 4
Example of Behaviour

Possible Consequences











Leaving school grounds without permission
Theft of property
Intentionally physically harming another student
Blatant defiance of a teacher’s direction
Blatant rudeness towards a teacher or adult
Severe teasing / bullying
Breaching ‘Cybersmart’ guidelines








Meeting with Principal / Assistant Principal /
Welfare coordinator
Significant loss of playtime (no more than half
any break) as a ‘logical consequence’ to not
playing fairly and / or safely
‘Time out’ in another class if behaviour breach is
classroom related
Discussion of school values at recess or
lunchtime
Principal / Assistant Principal / Welfare
coordinator to contact and potentially meet with
parents
After school detention
Temporary suspension of ICT network / Internet
privileges

Level 5
Example of Behaviour



Possible Consequences

Two or more Level 4 breaches
Repeating a Level 4 breach on another occasion





‘In school’ suspension from regular program
Principal / Assistant Principal / Welfare
coordinator to meet with parents
Suspension from school

Level 6
Example of Behaviour


Deliberate actions or behaviour that is
considered extreme in terms of causing harm to
an individual, group of persons, school property
or facilities.
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Possible Consequences


Where there are extreme cases of misbehaviour
and suspension is deemed to be inadequate, the
school will follow the expulsion guidelines as set
down by the Department of Education and Early
Childhood Development (DEECD)

Discipline procedures – suspension and expulsion
When considering suspension or expulsion, schools are required to follow the procedures listed in
section 4.3 of the DEECD guidelines published in Effective Schools are Engaging Schools
Student Engagement Policy Guidelines Appendices 12 to 18 of the guidelines provide
flowcharts and proformas for use in suspension and expulsion procedures.
A student may only be excluded from school in situations where all other measures have been
implemented without success or where an immediate suspension is the only appropriate course of
action in response to the student’s behaviour.
Consequences which may be used prior to suspension include:






Withdrawal of privileges
Withdrawal from class if a student’s behaviour significantly interferes with the rights of other
students to learn or the capacity of a teacher to teach a class, that student may be
temporarily isolated from regular classroom activities or, in more severe cases, required to
leave the classroom for a specified period of time.
Where appropriate, parents/carers should be informed of such withdrawals.
Detention - teachers may require a student to finish school work that has not been
completed in the regular classroom or to undertake additional or new work or duties at a
reasonable time and place. No more than half the time allocated for any recess may be
used for this work.
Where students are required to undertake school work after school, the time should not
exceed forty-five minutes.
The principal should ensure that parents/carers are informed at least the day before the
detention. Where family circumstances are such that the completion of after-school work
would create undue hardship (for example, where students regularly supervise younger
siblings in the absence of parents/carers), the school may choose to negotiate alternative
disciplinary measures with parents/carers.



Convening of a support group (See Effective Schools are Engaging Schools - Student
Engagement Policy Guidelines for process required).
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